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Session Topics

• Identification of Critical Components and work completed to date
• Importance of clear learning goals
• Creating Proficiency Level Descriptors

o Endurance (Will this provide knowledge and skills that will be of value 
beyond a single test date?)

o Leverage (Will this provide knowledge and skills that will be of value 
in multiple disciplines?)

o Readiness for next level of learning (Will this provide students with 
the “tools” they need for success at the next level or grade.)

o Teacher Judgment (Do you as the content expert believe this 
skill/knowledge is critical for all students to know or be able to do?)

o Assessment Connected  (Will this skill/knowledge be assessed on an   
instrument used for instructional decision making?)

Prioritization Criteria

Curriculum Instruction Assessment Feedback

ALIGNMENT

888.849.0851    marzanoresearch.com

Need to know

Important to know

Nice to know

A Guaranteed and Viable Curriculum 
is comprised of…

Adapted from McTighe & Wiggins 

888.849.0851    marzanoresearch.com

What’s a guaranteed and 
viable curriculum?

o A "viable" curriculum is a well-articulated (K-12) set 

of knowledge and skills every child should learn. 

o Viable also means we are able to teach this for 

understanding in the time available.

o A “guaranteed” curriculum means that we ensure it 

is taught in every classroom at every school. 
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What the Research Says about Learning Goals…

Learning targets convey to students the destination for the lesson – what to learn, how deeply 
to learn it, and exactly how to demonstrate their new learning. In our estimation (Moss & 
Brookhart, 2009) and that of others (Seidle, Rimmele, & Prenzel, 2005; Stiggins, Arter, Chappuis, 
& Chappuis 2009), the intention for the lesson is one of the most important things students 
should learn. Without a precise description of where they are headed, too many students are 
“flying blind.”

Moss, Brookhart, Long (2011). Knowing Your Learning Target. Educational Leadership. 68 (6). Pp. 66-69

The starting place for all effective instruction is designing and communicating clear learning 
goals.

Marzano (2009)

Our collective goal is that the largest possible percentage of our students get there. To reach 
that goal we must define for ourselves and for them where “there” is. Any energy you invest in 
becoming clear about your targets will pay dividends…

Stiggins (1994)

If teachers aren’t sure of instructional goals, their instructional activities will not be focused, 
and unfocused instructional activities do not engender student learning.

Marzano (2009)

Score 
4.0

In addition to exhibiting level 3 performance, in-depth 
inferences and applications that go BEYOND what was taught 
in class

Score 
3.0

No major errors or omissions regarding any of the 
information and/or processes that were explicitly taught

Score 
2.0

No major errors or omissions regarding the SIMPLER details 
and processes BUT major errors or omissions regarding the 
more complex ideas and processes

Score 
1.0

With HELP, a partial knowledge of some of the simpler and 
complex details and processes

Score 
0.0

Even with help, no understanding or skill demonstrated

Proficiency Level Descriptors
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Proficiency Level Descriptor“ Look Fors”

PLDs SHOULD be:
² Posted and able to be read by students
² Written in student-friendly language (when 

appropriate)
² Referenced during the lesson

Students SHOULD be able to explain:
² The meaning of the levels of performance articulated 

in the PLD

Prioritized Standards and Proficiency Scales 31

Linda Stevens, an assessment director from Lake Washington 
School District in Washington State, helped teachers devel-
op the following fifth-grade science scale (table 2.7, page XX). 

Notice that teachers in this district made the score 4.0 content 
more specific (rather than using a generic statement), added 
descriptors to each score level (such as exceeds standard, at stan-
dard, and so on), and chose not to include half-point scores.

Table 2.7: Earth Science—Landforms Scale

Standards: Students explain how water shapes landforms.

4
Exceeds 
Standard

The transfer of learning to more complex content and thinking (not new 
content), including deeper conceptual understanding and applications 
that go beyond what is explicitly taught in class

The student will:

• Predict how the processes of erosion and deposition can affect 
humans

• Design a solution to a human problem related to erosion or 
deposition

3
At Standard

The standard or learning target—content, details, vocabulary, concepts, 
procedures, processes, and skills (simple and complex)—explicitly 
taught in class

The student will:

• Explain how water shapes landforms

• Describe how a landform is created by water erosion (for example, a 
canyon)

• Describe how a landform is created by deposition (for example, a 
delta)

2
Approaching 
Standard

Simpler content, details, vocabulary, procedures, processes, and skills, 
including foundational knowledge and concepts, explicitly taught in 
class

The student will:

• Define erosion, deposition, and gravity

• Identify landforms created through the processes of water erosion 
and/or deposition

• Identify the process that creates deltas (deposition) and canyons 
(erosion)

1
Not At 
Standard

With help, partial understanding of some of the simpler and more com-
plex content, details, vocabulary, concepts, procedures, processes, and 
skills

Source: Adapted from Lake Washington School District, 2010.
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Each	learning	target is	a	“part”	of	
the	“whole”	academic	

standard/learning	goal.

The student will determine a theme or 
central idea of  a text and how it is conveyed 

through particular details; provide a 
summary of  the text distinct from personal 

opinions or judgments.

The	student	will	determine	a	
theme	or	central	idea	of	a	text	
and	how	it	is	conveyed	through	
particular	details;	provide	a	

summary	of	the	text	distinct	from	
personal	opinions	or	judgments.

STANDARD/LEARNING GOAL

Recognize or recall specific 
terminology, such as:  central 

idea, detail, summarize, 
support, text, theme 

Determine a theme or central 
idea of  a text

Identify details that support 
the theme or central idea of  

a text

Summarize a text using a 
teacher-provided graphic 

organizer

Describe a theme or central 
idea of  a text

Summarize a grade-
appropriate text

The student will determine a theme or 
central idea of  a text and how it is conveyed 

through particular details; provide a 
summary of  the text distinct from personal 

opinions or judgments.

THEME/CENTRAL IDEA

Score 4.0
The student will (for example):
• Analyze multiple texts with different themes.
• Explain how he/she has experienced the theme of a text.

Score 3.0

The student will:
• Describe a theme or central idea of a text and how it is conveyed through 

particular details.
• Summarize a grade-appropriate text distinct from personal opinions or 

judgments.

Score 2.0

The student will:
• Recognize or recall specific terminology, such as: central idea, detail, 

summarize, support, text, theme.
• Determine a theme or central idea of a text from teacher-provided options
• Identify details that support the theme or central idea of a text.
• Summarize a text using a teacher-provided graphic organizer. 
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Score 4.0 – More complex
Demonstrations of learning that go above and beyond what was explicitly taught

Score 3.0 – The learning expectation for all

Score 2.0 – The simple content
Foundational knowledge, simpler procedures, isolated details, vocabulary

Score 1.0 – with help, the student can perform Score 2.0 and 3.0 expectations

Score 0.0 – Even with help, the student cannot perform expectations

Critical Component
The student will solve word problems involving dollar bills, quarters, dimes, nickels, and 

pennies, using $ and ¢ symbols appropriately.

Learning Targets

1) The student will use $ and ¢ symbols appropriately.

2) The student will recognize or recall specific terminology, such as: value, coin, all 
together, remaining, decimal.

3) The student will solve word problems involving dollar bills, quarters, dimes, nickels, and 
pennies.

4) The student will add or subtract different coins to determine a total amount of money or 
money remaining.

5) The student will identify coin values (quarter, dime, nickel, penny).
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Strand:

Topic:

Grade:

Score 4.0 In addition to Score 3.0, in-depth inferences and applications that go beyond what was taught.
For example: 

Sample Activities

Score 3.0 The student:

The student exhibits no major errors or omissions.

•

Score 2.0 There are no major errors or omissions regarding the simpler details and processes as the student:
• recognizes or recalls specific terminology, such as:

• performs basic processes, such as:

However, the student exhibits major errors or omissions regarding the more complex ideas and processes.

•

Score 1.0 With help, a partial understanding of some of the simpler details and processes and some of the more complex ideas 
and processes.

Score 0.0 Even with help, no understanding or skill demonstrated.

888.849.0851    marzanoresearch.com 

The student will ask and answer questions 
to demonstrate understanding of  a text, 

referring explicitly to the text as the basis 
for the answers.  

888.849.0851    marzanoresearch.com 

4" I"can"ask"and"answer"ques/ons"to"show"that"I"understand"a"
beyond"grade6level"text."
I"can"infer"answers"to"ques/ons"about"a"beyond"grade6level"
text"and"iden/fy"in"the"text"evidence"for"my"answer."

3" I"can"ask"and"answer"ques/ons"to"show"that"I"understand"a"
text"and"I"can"refer"to"the"text"as"the"basis"for"my"answers."

2" I"can"tell"the"meaning"of"words"such"as"answer,(ask,(basis,(
detail,(explicit,(ques4on,(refer,(text.(
I"can"answer"teacher6provided"ques/ons"to"show"that"I"
understand"a"text."

1" With"help"from"my"teacher"or"someone"else,"I"can"iden/fy"
the"meaning"of"words"such"as"answer,(ask,(detail,(ques4on,(
refer,(text."
With"help"from"my"teacher"or"someone"else,"I"can"iden/fy"
the"answer"to"teacher6provided"ques/ons"about"a"text."

Student Friendly PLDs
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Criteria	 Yes	 No	 Comments	
Specificity	
The	language	of	each	level		is	
clear	and	specific.		
Progression	
Verbs	are	present	and	these	verbs	
and	corresponding	context	
represent	a	progression	of	
complexity.	
Comprehensiveness	
The	PLD	is	doable.	It	has	enough	
depth,	yet	not	so	much	to	warrant	
an	additional	PLD.	Each	level	
includes	one	to	three	related	
learner	expectations.	
Measurability	
Each	expectation	is	observable	and	
quantifiable.	
Format	
Each	expectation	is	written	with	the	
verb	first	to	provide	focus	on	what	
the	student	should	know	or	be	able	
to	do.	
Vocabulary	
Key	vocabulary	has	been		
identified	at	the	score	2.0	
level.	
Prerequisites	
Prerequisite	knowledge	and	skills	
have	been	identified	at	the	score	
2.0	level.	
Alignment	
Aligned	vertically	with		
previous	and/or	subsequent	
grade	levels/courses.	

Proficiency	Level Descriptor	Checklist	
Content	Area	___________	

Grade	Level	and	Standard(s)	___________	
Review	Team	Me	mbers___________________	

8
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Tracking Student Progress

4
To be sure I accomplish my goal, I’m trying 
harder and preparing more than I think is 
necessary.

3 I’m trying hard enough and preparing well 
enough to accomplish my goal.

2 I’m trying hard but not preparing as well as I 
could.

1 I’m not trying very hard or preparing very 
well.

0 I’m not really trying or preparing at all.

Examining Effort and Preparation

9
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Student Progress Chart

Name:      

Use this worksheet to set a goal for your learning and track your progress toward that 
goal.

When this unit is completed, I will better understand       

             

When this unit is completed, I will be able to        

             

At the end of the unit, I will be at the      level of the scale.

Specific things I will do to make progress toward my goal:      

             

             

2

0

S
co

re

1

3

4

a b c d e f g h i j

Date

a.       f.      

b.       g.      

c.       h.      

d.       i.      

e.       j.      
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